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Q@® Reading for Pleasure and the Importance of Reading. @€
BEPRO A, - 8% (EiEgERE:)  Gerald Couzens.

The number of professionals, both academic and otherwise, who would unconditionally agree that
literacy development is vitally important, would be too numerous to mention. The list would stretch
from when writing was first invented.

Reading for pleasure or easy reading in your own or a foreign language should be stimulating,
especially when the book is of your choosing. Reading academic course books can or could be fun,
however, there is usually a specific goal or goals and some sort of testing or requirement to prove
mastery of the content. Reading for a purpose is different from reading for pleasure.

When reading for pleasure, it is usually mentally stimulating. A good book takes our mind away
from the immediate environment. It is a sort of escape from everything going on around us.
Depending on the content, the readers can imagine themselves as part of the story. She or he is
mentally transported into the book’s content.

With reading, a person can go anywhere in the world... or even out of it. They can be a king, or an
adventurer, or a princess... The possibilities are endless. Non-readers never experience these joys
to the same extent (Davis 2016).

An interesting story usually stimulates us into analyzing and then guessing/predicting various
scenarios; very satisfying when you find yourself correctly predicting the outcomes in advance or a few
sentences ahead of what you are reading. Even predicting incorrectly challenges us to rethink and
figure out the correct scenarios. Reading brings out the creative side in us especially if we have the
opportunity to discuss the book or contents with others. In addition, as Wallace (1996) points out:

An important by—product of reading for pleasure in any language is fluency. This can create a
vicious circle. Unless a reader gains fluency, that is speed and ease of reading, the reading of any
material for whatever purpose is likely to be tedious. This, in turn, decreases motivation to read
anything other than essential ‘survival’ material-the minimum required to function in school or the
workplace—and fluency never gets a chance to develop (p.7).

Researchers in early reading development have concluded that we “learn to read by reading”, that we
learn to read by attempting to make sense of what we see on the page (Goodman 1982; also see Flunkey
and Xu 2003; Smith 1994b, Krashen 2004. P.37). Krashen continues this line of thinking by arguing:

In my work in language acquisition, I have concluded that we acquire language in only one way:
by understanding messages, or obtaining “comprehensible input” in a low—anxiety situation (e.g.,
Krashen (2003a).

Returning to the aforementioned Krashen, choosing your own book for pleasure reading has
additional benefits to those mentioned above. Easy, fun, pleasure books teach in a non-threatening
way. For example, the guessing and predicting of new vocabulary meanings, especially when the
outcome is correct or close to correct, gives the reader confidence in their reading ability. The
more times a word is read in context, more is the chance it will be retained and become part of the
individual’s vocabulary repertoire. Predicting skills learnt with pleasure reading transfers to more
difficult texts.

How important is pleasure reading then? At a recent conference, The 4th. World Congress on
Extensive Reading Tokyo, Japan, August 4-7th., 2017, one of the presenters, professor Richard
Day, asked participants; “How many times do you need to hear or see a word to remember it?” Six
to eight times was the general answer. Day said it was more likely 10 to 40 times depending on




learners. Various scholars have conducted research on words and memorization, and the literature,
books, articles, and various publications are numerous. Cognitive learning theory looks at:

Short term memory is often called “working memory” because it holds information on a temporary
basis until the information is either processed into long-term memory or erased to accept more
incoming information (Brainerd, 1983).

This would imply that reading for pleasure would expose the reader to existing and new vocabulary
countless times, thus becoming part of the reader’s vocabulary base and long term memory.

Other by-products of pleasure reading indicated, “a relationship between reports of amount read
and spelling performance for first language acquisition”, Stanovich and West (1989); “for second
language acquisition”, Polac and Krashen (1998). “Several studies confirm that those who read
more in their second language also write better in that language”. (Salyer 1987; Janopoulous 1986;
Kaplan and Palhinda 1981).

Even more importantly, the subtle nuances words have are endless and would be extremely difficult
to teach. Repeated word exposure in differing textual contexts and situations broadens additional
vocabulary usage, helping the reader to overcome subtle nuances relatively painlessly. Looking up
lexicon variations in good electronic and computer dictionaries can be confusing. This is due to the
lack of context in which the word is being presented and used. Explanations are often grammatical
and just cold facts. This makes understanding more confusing. To systematically try and learn the
vocabulary of the English language would take a lifetime and is a futile task.

How many words are there in the English language? The result is rather staggering by Lee’s estimations:

Many people estimate that there are more than a million words in the English language. In fact,
during a project looking at words in digitized books, researchers from Harvard University and
Google in 2010, they estimated a total of 1,022,000 words and that the number would grow by
several thousand each year (Lee. Jan 8, 2016).

There is no way this number of words is going to be taught or learnt systematically and the
average person couldn’t know or learn a million words. Fortunately, the number of words needed to
communicate with is far less.

Webster's Third New International Dictionary, Unabridged, together with its 1993 Addenda
Section, includes some 470,000 entries. The Oxford English Dictionary, Second Edition, reports that
it includes a similar number. In reality, 171,476 are in current use.

The average educated native English speaker knows around 35,000 words, which is roughly 20% of
171,476 words in current usage (Lee. Jan 8, 2016).

According to Robert Charles Lee’s humorous answer to, “How many words are in the average
English speaker’s working vocabulary?”:

I've read all sorts of stuff about this matter over the past 40 years that gave figures from as low as
700 words to as many as 10,000.

I can't vouch for the reliability of any figures I've encountered. I can tell you I was professionally
tested in the 1980s to have a 10,000-word vocabulary—and my general professional experience is
that anyone with half that vocabulary size is already good as an editor or writer. Take that at face
value (Lee. Jan 8, 2016).

Reading supplies a lot of language input and is the most reliable and fastest way to learn new
words, be it reading your native language or a foreign one. In environments where young children
are talked to regularly and have available reading materials, they will grow up to be better
speakers and readers in their own language and that of a foreign language.




The more one reads the faster one becomes. Sentence patterns and styles become easier to
understand, which leads to faster and thus more reading. More knowledge can be gained quicker.
In many cases, joy of easy reading prepares one for more complex and academic reading. This is of
course good for educational purposes if and when academic reading is required. Sentence patterns
and styles change depending on the books or article’s contents. However, an understanding of how
basic words make up a sentence and how words flow meanings, connect, and relate to each other
from sentence to sentence, prepares one for more difficult reading without having to figure out the
basic mechanics of sentences. Extensive input and exposure to two, three, and four letter words
plus the usage of articles and particles of speech in English that control, steer, and connect the
contents, is meaningfully internalized. Pleasure reading teaches this grammar structure painlessly
like a four your old child can speak relatively fluently but wouldn’t have a clue in how to describe it
grammatically.

Reading for fun and learning new vocabulary in context in your own language is one of the best
educational methods possible. Furthermore, reading in a foreign language will greatly help you in
learning a second or more languages and gives you a different perception of world views.
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